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hild and adolerent psychialdrls
who consuh s.hook often sp€nd a
rnai(ity of their time con5idering
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iJentilied disat lity and 2) b€ing unabl€ to
effecb/ely prc9r6r in rcgular educalon.
(Cordon, I 999)

There is no (onien5us or ttrong evidence
tor how b€st to s€rv€ children with
leaming disabilities and emotional
dhabilities in school s€ttingr. Inclution, or
the integration of speci.l education
nudentr ,nto the r€gular clarsroom, is the
mort recent trend. lt is not <leaa wh€ther
inclusion demonttratee a "b!eine$ at
utual" attitude, which i5 a aost-raving
measur€ for dktricB but do€r not
necesradly provide ttrdent5 with the
retourcet to reach their academic

fte political prssurc for irrlusion lr€qu€nw
.orner from p..ants ol chibrm wilh
disabiliti€$ wtlo s€e this ar an opporiunity tor
dEir child to be positiv€V cr'ak'E€d by
hlJh-tun tionirE pe€rr. Th€y hoF d|at th€i.
.hild may th€n model morc .genpp.opiate
b€havior (Siege0. Unfortunately, d€{tte
nobl€ intenrirnr, the implerftrtatim of
iftlusion has often .dd€d to tf|e svesr of
r€gular edratjon chitroorn teach€R wtlo
ar€ alro under irKrcating prcr'lrc by tt tej
to .o€r larq€ amount5 ol.ontent and r.ire
th€ p€rfomance of 5tudenB d€iftte laqe
(hs ,ize5 and litd€ o. no rn€aningful
pbnning tjrne d'xing tt|€ sdrcd day (Jdnt
Committ€€ on Tea€he. PlannirE). Many of
tF5e tead€6 do not ha',r a baric
und€6lrndin9 ol wtut tF special €du<atirr
children'r diflicultiB ar€ or ho$, to h€lp
them. TtEir stud€r 5 are s€t up fo. tailu.e.

My €xperimce as the mental heahh diredor
o{ the Teen H€alth Cmter and <o$ultant to
an ulban high l(hool fo. the lart five yea6
har for.ed me to re(ognize lhe limitalioni of
rp€cial eduation within my r.hod q^tem.
An astounding 23 percent ol th€ nudmB in

lhir dirtrict receive sF,ecial €ducarion
ieNice (one ol th€ <ornmunitiei in
Mas5achut€ttr with the hiqhen propodion
ot special education students) (6odon p.
3t I 997). ft'€ dirbct rpeMr . quart€r of
itr budget on special education, wlth the
disnal rcr'rlt that a ma,ority of rp€cial-
n€€d rtud€ntr are tailing h.ll of their
couEes and aru increasingt diienchanted.
(6odon p. 81, l99Z).

tor r€gular clats teachers, th€r€ ir an
o(tensive and daunting list of
expect tionr for meettng the n€€dt ol
ttud€nts with leaming disabilitiE
(M.ttison). Itpre b€lieti indude
unde6ianding the nature.nd needr ot
nudents with t-D, making cu.riculum
modmcatunt and adaptationi to
maximize particip.tion, using appropriate
arr6srnmt methodr and clasiroorn
managem€nt A 5ignifi(ant groMh field is
to ad€quatet pr€p.re general educatjon
teach€6 to modiry their inrtructional
approach. Many of our pati€ntl are
directly impa.ted by inrtructional
thoncomings b€c.us€ th€y may be in
rub-optimal educ.tional s€ttingr ttBt ar€
€xacerbating their lo\ / i€lf-€fteem and

The.€ ir a <dtical ne€d to exp.nd the
lno{kge tB!€ for practjtiooers, parents
and policymakeB about academi(
actuanlages and indicatoE of lrr(cer{ul
outcom€t tof <hildr€n with sp.dal n€€ds.
Sue Co.don and Maur€€n Rkky dil an
extenliv€ revi.rr of lit€rature rpanning
t$/o decades to id€ntify method! and
rtrategi€s that rhow su((essful outconet

O

ilp needs of children and adoh<€.rts
cceiving tp€dal educatioo !€rvk€.. lhere
t a hq€ rang€ of task that Fychaatrirts
may fa.e wheo app.oached by a {hool
dislict lor h€lp. TI|€l€ (an indud€:
ir€ntrting leaminq banie.t, ares5ing
students for medkalion, he{FirE an
adminitrator or an €du<atbnal te.rn
det€.mine il ttrc s.hod Ftting is
approp.iaG for individual studentr,
tranrhting pry.hiarric daagnor€s f or
indiv*rual rtrd€nt5, m€€ting with
fruirated parmts and even h€ipirE to
d€iOn $cc6Cul alt€nuti\€ s.hod
p.ogtams (Ad€lrnan and Taylod.

Ten to 20 peKent of U.S. rtud€nt5 r€<ei!€
tF<ial education !€rvices. How€ver, th€re
is elidence that th€i€ nud€nts are not
n€csrarily re.eMng adequate rervic€t
(M.ttiron). A larg€ p€rc€ntage ot +€cial
education rtudmt5, padcul.dy tho5e
chibr€i with a comunation of l€.ming
disord€G and emotional dktubancet
la.t psychological treatment and
adequ.te m€di<ation td,al!. Ar child
adol€5.mt p',chiatri5tr, m.ny of our at-
risk patients willalro be rp€dal eduration
rh.dent5. np s6ool r€tting n
incnasingly tt|€ fo<us of our eftorts to
rerve children. lt it our challeng€ to
3uppo( teachers' and par€nB' efforts to
advo.ate lor th6e (hildr€n aod optimize
ttr€ir leamang opportunitiet.

k€r.land ttnte legislatioi outlin€s for all
chil&€n the right lo fr€e publk edKntion
in the l€a( r€gr€gated rening posrible-
Ttle 'lean rertrklive €ovironment" is part
oa ti'€ I 99O Indiviiual with Dbabilities
Education A.t (IDEA). The r€gulationr and
lawr are dsigned only to help stud€ots
wf|o meet ipecialcriteria by l) having anO
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delenrelett parts ot onesell can, with
the right direction and training trom the
ego, become pow€rful and elfective ego
delenser- Th€ €go l€arns how to
channel and hamels att resourcet to
achide it5 goal.

Pok6mon provide' a sale place for a
child to cchi€ve matt€ry through plat
The characte6 in the aartoon s€riet are
children. Unlike many popular.a(oon
(h.ra.ie6, A5h i. not a rupedrero and
the vill.inr (team Ro.te0 are not rupeF
villains (.nd ar€ oc€.sionally alli€s). Ihe
Pok6mon trainer is never injured in
battl€s invoMng his Pok6mon and the
Pol6mon lh€mrelv€5 oniy "tainf to be
reviv€d .gain lat€r in Pok6mon

hotpital5. Many .hild.€n have the
erpeien(e ot beinq intimidated by the
playground bully. Pok6mon it all about
power The child owns the cr€ature! (rn
rhe form ol th€ cardt) who hav€ various
l€velt of nrength, and vicarioudy
€xperi€nces being Powerful and being
.bl€ to stand up for himtelf. In the
tlrategy game, h€ c.n beat his
opponentr il he h.s enough ot the
"right 5tutf"; on the playgrolnd he
becomes popular rimply by owning the
cards and being knowledg€able ahut
the spe.ial attibutes of each Pok€mon.

tinally, Pok6mon buildt s€ff+tte€m. tor
many of the abovemention€d rcasont,
Ole Pok6mon plaF ir acc€Pted by p€€6

the s€Mc6 are impknrented as
rccornrn€nfu. C{ten, d|€ir child may
n€€d qeater 5lPFrt to a<qur€
o.gEniza tional rlills. fr€qu€ntly, tpecial
education children n€ed both tno.E time
to ma5t€r cerbin .cltvitks and great€f
r€info.E€m€.rL \/tPn $/o.king with tf|€
s.hods, parmts or indiviiEldik ten,
clinicaans need to b€ honst about what
the dild ir capabl€ of at thb pdn! ard
dEuld .rcate sdn€ b€rKhfiutk to $e il
tll€ approad i5 t 'o.kir!. Interventit's
mun match sp€(ik disabiliths.

At witi many of th€ ittuet altocaat€d
with public r<hool 5y5t€mt lhe maxture
ol politic.l rhetori., p€dagogy and
common clinical s€nte can create a
conlusing picture. A5 child and
.doler.ent prychiatritt5, w. €an provde
a sophi5tic.ted diagnottic als€stm€nt
whil€ riill encouraging tchool syttems
to provide m€aninqful educat]on lor
th€r€ childr€n. I

D. Roppoporl it Dnecbr of Menrol Heolrh
Seryice, Ieen H.ohh Centea Conbridge
Rindge ond Lotin Hqh schcol, ond
Clinkol lntlructot in Psy.hiolry ot lhe
Conbridge Hotpitol, Hotvotd Medi.ol

aid incld€d in group activitier. T}t <or€
ardration for e€ry Pokenon tainer i5
heard in trc them€ tong lrom the cartoon
reries: "l want to b€ the very b€("

rr\A end wilh a quot€ f.orn Carolirp i,ly!s,
Ph.O., a5 5t|€ aBemptl to unde6Land the
rr'€aninq of life en€rg€ticnlly, by
integr.tirE d|e ludak{hristian ir.ditbn
wth the tastem <on €Pt of (hakas
rAnatornv of th€ SrtdL I 996)r "lt rorn€oo€
'./€r€ to say to me, 'Ho\ / t /ould I d€fne
tt|€ reasoo !,r€ t r€r€ born?' | '.t€uld say
thir. l^re arc bo.n to manage pov.er.- Any
Pok€rnon enthuriart wlld hold thir truth
to b€ s€if-€riJ€nL I
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llrh Dit hil(ar. I 995. lJ.iarlt ol x.ne!
C6td ts r.sch 6 tdming.

a t€9.1, 3 , Ir d! tnFs llAri.g clodEr
so.i.r to|.y .nd t E lnlpiftl 94?dt ld rrrl
iftluih oa ChiHd Wrn [t!.dns in tlE
PE<hool.nd t rt tldFLrt Gtd6 s&!l
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Rappaport. ftoh pat 2s

for stdeots with disabilitiet in reguhr
chsi€s. Ih€y tound thai oov a tmall

P€rc€nt g€ of .rb(1€3 demonstrated
appropdale deignr. Mort articlet
hd€d irdepend€nt comparison
groups ot stud€nt5 with rimibr
disattliti€r, FE- and port-t€rt
a5sertment5 or Prool of replicttion.

Many et|ldi€t do not addre5t degree of
integdtion, consistent imphm€ntation
ol pro(edur€r or ex.miner biat- Ther€
ir no formula. and th€ toh findingr to
gurde teachefi are to.ne co.nmon.
l€ns€ pedagogy ruch as int€q..t€d
i€rvker, behavioral plant or te.ching
to differ€nt haming styht.

Iinr€ ('| b€ lir ted td chfld ard
adolei(ent p6ychiatitts with busy
pfftke' tlowe\,€r, guading a P.tent
dnough wt|at can often be.
b€l,rild€ring tpe{r,rl €dlcatirr ryrtern is
enonno(irly helpful. All parcnts strculd
be .war€ oa tlt€ir child! rightr and may
n€ed to find an Gd(xalional ad\ioc.t€.
They n'ay n€€d h€lp clarifying tP
diagnortk art€sslYlent and maling tur€
that if tlFre b an €rnotlonal
componer[ F(*'ctive t6ts ar€ don€.
Allo, d|ey may n€€d Hp to direm
v/hefler high quality 5€rvics a€
stard in a tinE tarhion and wt€ther
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